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Digitisation of Higher Education
and Global Gross Enrolment Ratio: The
Present Scenario

Bhuban C Mahapatra*

Bharat is a developing country with the densest population
compared to de developed countries in the globe as the United States
of America (USA). The population and workforce of the country
play a crucial role in its development. The economy of any country
depends on its natural resources and its demand, how it has to be
managed, utilised and fulfil the other countries’ requirements. For its
management, workforces are required in terms of the smart and hard
work capacity of the countries. It is a global issue that the capitalist
countries hire smart workers, whereas the hard workers are left
behind in their countries without migration. The poorer workforces
are within their territories/ countries, migrating for their survival.
The disequilibrium of the economy democratically falls into the
hands of poor to poorer people of the country.

If we want to see the developed countries like the USA, more
than 6000 Universities are working and promoting global higher
education. Whereas, 1146 Universities are working in Bharat, but
Bharat s population is five times more than the USA population. With
this respect, Bharat needs more than thirty thousand Universities/
Higher Education Institutions to fulfil the social demand to a hundred
present higher education. The longitudinal effect of sustainable
development depends on all twenty areas by UNESCO integrated
with the educational goals of any Nation. Education is the nuclear
part of Global development, whereas quality education among
the people focusing on it is interred and intra-competition among
Countries without common interests of the people, the brotherhood
of integration without discrimination is possible through education.

From the primitive age to the modern age, the flow of knowledge
from individual to group is possible with the help of media and
the medium. In the present digital age, information is knocking at
your doorsteps through different means. Acquisition of knowledge,
understanding, belief, etc., requires the experiences of the people,
longitudinal effect and practices. The International Council for
Educational Development not only focuses on increasing the increase
of gross enrolment ratio of the country but also on how to spread it
with quality education is the core area of their work. Digitisation
of education with its effect as reach to the unreached without
discrimination as a product of Open Distance Education (ODL)
through Open Programming (OP). In our country, the Ministry of
Education, through the ODL and OP programmes, wanted to provide
quality higher education without barriers. Therefore, some selected
Category Central Universities have got opportunity to provide and
enrich the ODL programme.

*Director; Open and Distance Learning and Online Learning, Central University of
Rajasthan, Ajmer-305817, Rajasthan. E-mail: bcmahapatra2011@gmail.com
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The Central University of Rajasthan, Category I
by UGC and accredited by NAAC as A++ ranked
Central University situated in Rajasthan. Recently, for
the year 2024-25, the UGC has given permission to run
the ODL and OP programme with six departments of the
University. It is a privilege that the university has started
seven programmes in association with six departments.

The Global Scenario of ODL

The manifestation of ODL is cross-border
education, sometimes also known as transnational
education. UNESCO, in its Guidelines for Quality
Provision in Cross-Border Higher Education,
states,

“Cross-border higher education includes
higher education that takes place when
students follow a course or programme of study
that has been produced, and is continuing to
be maintained, in a country different from the
one in which they are residing. Cross-border
higher education may include higher education
by private and/or for-profit providers.”

UNESCO proposed an international agenda
for development that stressed the core missions and
values of higher education; notably, equitable access,
the advancement of knowledge through research, and
the need to better define long-term options for higher
education in promoting relevance and quality. For the
developing world, the challenge begins, as it usually
does, with demography. Forecasts indicate a population
of 7-8 billion people in the developing countries in
2025, more than half of them young people.

The field of ODL deals with the interaction of
performance and design. Thus, the focus with Open
and Distance Learning (ODL) environments is on
how the design of ODL interfaces, environments,
and technologies can be improved to benefit student
learning and educational system performance. The
advent of ODL communities; virtual or remote
classrooms that support teaching at a distance with
no direct contact between teacher and student has
introduced a new domain of system and interface
design features, problems, and issues whose
influence on student learning and educational
system performance is largely not understood from a
practical perspective, and largely unexplored from a
research perspective. There may be several different
perspectives related to :

i.  Characterisation of the field of educational
ergonomics, concerned with how educational
design influences learning performance;

ii. Application of educational ergonomic findings
and principles for designing online and
distance educational interfaces, environments,
technologies, and systems; and

iii. The degree to which ODL systems may benefit
educational performance, the learning process
remains controversial and poorly defined.

In particular, the advent of distance learning
communities has introduced a new domain of
system and interface design features, problems
and issues whose influence on student learning
and educational system performance is largely not
understood from a practical perspective, and largely
unexplored from a research perspective. The pivotal
question concerns the effectiveness of the remote
classroom in supporting human learning, in which
telecommunication and electronic media technology
support teaching and learning at a distance without
any direct contact between teacher and student.
Supporters of ODL, based on a variety of empirical
evidence, argue that the ODL approach can benefit
learning and that investment in ODL technology is
advisable if not essential for the future of education.

The Global Issues

Worldwide Issues in Education and the Learning
Process

The development of educational technology
and the use of a wide range of media in Open
and Distance Education (ODE) may add to the
‘complexity’ of becoming a distance learner. In the
present generation of ODE, DLs are required to
engage in ‘new’ ways of learning. In this information
age, the storage and retrieval of information in
a convenient manner have gained importance.
Because of the near-universal adoption of the World
Wide Web (www) as a repository of information for
unconstrained and wide dissemination, information
is now broadly available on the Internet and is
accessible from remote sites. In the current Indian
context, this restricts the usage to a minuscule
fraction of the population, who are both computer-
literate and conversant with written English. In order
to enable a wider proportion of the population to
benefit from Information technology, there is a dire
need for an interface other than keyboard and screen
interface that is widely in use at present. Speech,
being a natural means of communication among
human beings, can also provide a consummate
platform for man-machine interaction. For cross-
border provision to help the developing world, it
needs a new approach that addresses the three ‘A’s’
of accessibility, affordability and availability.
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Accessibility

Access to quality higher education continues
to be a major challenge in the developing world.
Decreasing public spending and increasing demand
have set the stage for a diverse range of providers,
including rogue providers. Countries like India,
with large and well-developed distance education
systems, will not provide easy and sustainable
pickings for overseas providers. That is because
access to higher education also requires access to
the technology and allied infrastructure through
which education is delivered.

The leading open universities in India
working with open distance learning as the Central
University, i.e. IGNOU, which has more than 25
lacs of students across the world and has become
the largest open university in the world, and M.P.
Bhoj Open University (MPBOU) has more than 6
lacs of students enrolled with it (2022) as a state
open university. The trends show the importance
of the ODL system in higher education. The gross
enrolment global education system, irrespective
of elementary to higher education, nowadays is
based on education with Learning Technology
(LT) and Instructional Technology (IT). The
approaches towards learners are influenced by both
the technological assimilation, i.e. LT & IT, but
teachers nowadays, with the influence of Artificial
Intelligence (Al) based on Teaching Technology
(TT) able to understand learners within their
individual differences. Learning Environment is
also created by the teachers with the interventions of
TT, AL, LT and IT, etc. The technology can reshape
our education system according to our needs.
Technology from the Gurukul System of Education
in India to the digitisation of education, with the
concept of maximum learning output in the part
of learners in this era possible through technology
intervention.

Affordability

Costs are a major deterrent. It has been
shown that conventional distance education is
well developed in Asia and costs much less than
traditional education. Foreign providers with higher
costs cannot compete with local education provision.
To succeed, ODL providers must devise a business
model that can take them beyond the elite to reach
out to the masses.

India has transformed higher education from an
elite system to a mass system aimed at the needs of
a vibrant democracy. Instead of bucking this trend,
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overseas providers should follow the mainstream of
national developments.

Availability

The subjects offered by ODL providers are
limited and liberal. Education is often a casualty of the
demand for more market-driven courses. Programmes
are mostly in the areas of Business and Information
Technology. Students from different cultures and
linguistic backgrounds study the identical courses as
in their country of origin, with no recognition of social,
cultural and ethnic diversity. ODL education provision
will become relevant only when it endeavours to
respond to such country priorities.

Change in Organisational Structure

Higher education is entering a global economy
with intense competition and commercialism (Bates,
1997 and Rumble, 2000). The power distribution
of higher education will be realigned, with the
individuals and organisations who are controlling
higher education today not being the ones who will
develop and control it in the future. It will depend
more on partnerships and outside vendors. Since we
are in the era of shifting our traditional educational
system towards the ODL system (Sharma, 2006).
However, we are not mentally preparing ourselves to
adopt the system. From admissions to examinations,
a clear-cut traditional face-to-face education system
has been reflected. These may be of :

Limitations of student enrolment in a centre,

Limitation of instructional hours,

Limited accessibility to Self-learning material,

Limitations for completing the assignments as

per the SIMs,

e Examination schedule as to the ease for the
university,

e There is no weightage for the student's ease
when deciding the examination schedule, and

e Evaluation is done by the evaluators with

traditional education backgrounds, etc.

Curriculum and instruction face changes, as
well and the role of the instructor will be unbundled
in the online environment. Since the instructor will
not be spending time writing lectures and creating
course materials, more time will be spent interacting
with online students to challenge them individually
(Farrington and Yoshida, 2000).

In special education programmes, there are
sufficient contact programmes with a minimum of
380 hours of teaching, i.e. counselling programme.
It has 460 hrs. of practical transaction programme



to provide necessary input to the students when they
contact the study centres.

Conclusion

It is a great opportunity that the ODL system in
the world venture captures more than twenty per cent
ofhigher education learners, whereas only six per cent
of universities are working to facilitate the system of
learning. There is a need to re-engineer the system
with Information Communication System (ICS)
innovation interference requirement of the learners
can be fulfilled (Sharma, 2006). Keeping to the Indian
Higher Education System, the Distance Education
Council (DEC), with the understanding between the
UGC, AICTE, RCI, NCTE, NCERT and NIEPA,
came to the platform for facilitating educational
barriers at any cost for achieving the national goal.
Indira Gandhi National Open University (IGNOU)
and all other state Open Universities are leading the
ODLS for promoting higher education. Keeping the
requirement, challenges, and opportunities of the
ODL system Government should think of promoting
the ODL system more and more. The NEP-2020 vision
with guidelines, Central University of Rajasthan
(CURAJ) is on the way towards the fulfilment of
Digitisation of Higher Education and Global Gross
Enrolment Ratio (GER) with The Present Scenario
of Higher Education social demand. Digitisation of
education will help quality education enrichment
with transparent administration and low cost, and
wide coverage globally.
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Global Competencies: The Integrated Learning Model of the
Dayalbagh Educational Institute

Rupali Satsangi*, J K Verma**, and Prem Kumar Kalra***

Today’s competitive world offers new
opportunities every day, and a holistic education is
the most effective way of preparing individuals to
utilise the emerging opportunities. The Dayalbagh
Educational Institute (Deemed-to-be University) has
pioneered a holistic startup model for excellence,
value-based education and skill development. The
study examines Dayalbagh Educational Institute’s
(Deemed-to-be University) creative approach, its
impact on student growth, and key programs that
foster global competencies, enabling the development
of socially conscious individuals who can address
today’s global issues inclusively and sustainably.

In today’s world of globalisation and rapid
technological advancements, the importance of
holistic education is vital in developing global
capabilities. Dayalbagh  Educational Institute
(Deemed-to-be University) has emerged as a leader
in creating an integrated educational model that
effectively combines academic rigor with value-based
learning, skill development and active community
participation. Ingrained in the principles of integral
education, the DEI approach uses interdisciplinary
methods, sustainability, and practical learning
experiences to nurture socially responsible and
globally aware individuals.

This educational framework emphasises ethical
leadership, environmental consciousness, and
collaborative problem-solving, aligning its goals with
the United Nations Sustainable Development Goals
(SDGs). By connecting theoretical knowledge with
practical applications through vocational training,
community service, and partnerships with industry,
DEI prepares its students to address contemporary
global challenges with insight, creativity, and a

*Professor, Department of Economics, Dayalbagh Educational
Institute (Deemed-to-be University), Dayalbagh, Agra- 282005,
Uttar Pradesh. E-mail: drrupalisatsangi@dei.ac.in

**Head, Department of English, Dayalbagh Educational
Institute (Deemed-to-be University), Dayalbagh, Agra-282005,
Uttar Pradesh. E-mail: jyotikumarverma@gmail.com
***Former Director, IIT Jodhpur. Presently, Senior Director,
Dayalbagh Educational Institute, ((Deemed-to-be University),
Dayalbagh, Agra- 282005, Uttar Pradesh. E-mail: drpremkalra@
gmail.com
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commitment to inclusivity. This study discusses the
overall educational framework of DEI, its impact on
student development, and its importance in promoting
a sustainable and equitable global future.

Objectives of the Study

e To study the significance of global competencies
of Dayalbagh Educational Institute at large.

e To identify the most important activity of
Dayalbagh Educational Institute and natured
attributes for each eleven global competencies.

Global Competencies at DEI

In the contemporary start-up scenario of the
21 century, global scholarships are emerging as a
component of the curriculum. These sciences include
a range of professions that are linked solely by
knowledge and skills, preparing learners for effective
integration and assistance in both professional
and personal instances. Various organisations and
research institutions have outlined competencies that
share important similarities, collectively known as
global competencies.

The institute appointed Professor A. to adopt
a comprehensive framework of 11 competencies
proposed by P. Padhi (Member of the Executive
Committee of NAAC 2019). This framework
includes traditional skills such as time management
and prioritisation, as well as socially relevant
competencies that enable individuals to collaborate
with diverse groups, foster and maintain networks,
and mentor others, which will contribute to an
inclusive educational and business environment. In
response to the increasing prominence of big data, the
ability to analyse such data has also been recognised
as a critical global competency.

In addition, stackable and inclusive learning
pathways focus on the learner’s skill to adapt, create,
and change asaperson, which correlates with problem-
solving, critical thinking, and creativity — which are
all important competencies. With the growth of new
platforms came new competencies like using social
media for business purposes, comprehending the
impact of a business’s operations in the digital space,



brand storytelling, and other economically relevant
skills, such as predicting finances.

These modern global competencies are included
in the comprehensive list. The activities designed
at the institute, which are intricately woven into
the curriculum, play a vital role in fostering these
attributes among the students, which are essential
for the cultivation of competencies. As a result,
compiling a comprehensive list of activities and their
associated characteristics in DEI across different
competencies was a necessary step to begin studies
on global competencies.

This paper employed a pilot survey
methodology, which proved essential in pinpointing
the key characteristics and competencies developed
within the institution that have the potential to effect
change on a global scale. The survey results indicated
a significant consensus among various stakeholders
regarding the impact of activities conducted in DEI.

A comprehensive framework consisting of 11
global competencies has been identified as essential
for an educational system to develop, educate, equip,
engage and motivate learners. As determined by a
panel of experts, this framework was initially aligned
with 200 activities in DEIL. Subsequently, these
activities were divided into a more focused set of
69, with each activity associated with three specific
characteristics that corresponded to a particular
competency. To gather insight on the effectiveness of
these activities and features in promoting competency
development, a survey was administered to students

(Fig 1).
Figure 1: 11 Global Competence Developed by DEI

1 Ability to work with a wide variety of people —

[ Time management and ability to prioritize

Understanding digital impact of business

ﬁ. Ability to build, sustain, expand new networks of people -

* Skills of problem solving, critical thinking and creativity —

* Stackable and inclusive learning pathways i

{ Ability to use social media to benefit business

Ability to train or coach others

S Ability of financial forecasting —

— Ability to do Big data analysis —

— Ability to engage in brand storytelling —

Source: Authors’ Compilation

The study was based on primary data, and
for this purpose, the identification of global
competencies, activities, features, and related
attributes was grouped and presented to students
and alumni through an online survey on a five-
point scale, allowing them to choose the most
important activities, features, and attributes for
each competency. The stakeholder was asked to
rate the attribute on a point Likert scale for each
activity of DEI to verify and identify attributes for
each competency independently. A study with more
than 4375 respondents was conducted.

DEI promotes the core values of humanism,
secularism, and democracy by exposing students
to important global religions and their cultural
contexts, thereby fostering individuals with a well-
rounded character. In a time of rapid change, where
educational frameworks require adaptation, the
model of DEI remains exceptionally relevant. It
successfully develops global competence — a blend
of values, skills, and behaviors required for success
in today’s interconnected world.

Ability to Work with a Wide Variety of People

Diversity, Equity, and Inclusion (DEI) initiatives
foster the enhancement of communication skills,
empathy, collaboration, teamwork, and conflict
management among students. These initiatives
create numerous opportunities for students to engage
with diverse individuals. Consequently, students
are equipped to work effectively with people
from various professional, cultural, geographical,
national, linguistic, and age-related backgrounds.
The cultivation of these competencies is achieved
through thoughtfully integrated activities within the
course framework.

DEI advocates for a Sigma Six Q-V philosophy
aimed at fostering a sustainable community, focusing
on six key quality parameters: air and water quality,
education and healthcare, agriculture and dairy,
women’s empowerment, innovation, and values.
These parameters are complemented by Smart
Solutions, Mobility, and Resilience attributes. This
philosophy is reflected in DEI’s commitment to self-
regulation and a proactive stance on sustainable
living, which encourages students to become
responsible community members. By adopting a
community-based approach, students are empowered
to collaborate effectively towards common objectives

(Fig 2).
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Figure 2: Global Competence 1- Ability to Work with a
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Time Management and Ability to Prioritise

The efficacy of DEI is rooted in its holistic
approach to value-based education and its pioneering
methodologies that foster a robust value system,
resourcefulness, efficient use of time and resources,
community engagement, strategic planning, adherence
to schedules, and adaptability in scheduling.
Achieving this necessitates a meticulously structured
educational framework that incorporates a systematic
approach to implementation. At DEI, students engage
in a straightforward and disciplined way of life that
encompasses several key elements. To maximise
both time and financial resources, students receive
training in prioritising activities and strictly following
a thoughtfully organised Academic Calendar.

Within DEI, students engage in a large variety
of scholastic and co-scholastic components and
academic courses, Institutional Core Courses, Work-
based Training, Departmental Core Courses and
Non-faculty courses, Cultural Education,
Scientific Methodology, General Knowledge

in all facets of project development, thereby
enhancing their comprehension of the digital impact.

This requires, besides curriculum knowledge:

e Provisioning opportunities for students to actively
participate in real-world projects that cover all
aspects of applications of digital technologies

e Building the ability in students to deal with
vast amounts of data to extract information, and
develop knowledge in generating wisdom, i.e.,
dealing with big data.

Ability to Build, Sustain, and Expand New Networks
of People

DEI prepares students to build, sustain, and
expand new networks of people through a multi-
dimensional approach (Fig 5). The benefits of
international collaborations at DEI are not limited
merely to university students on the main campus
but also extend to school students in the DEI system

Figure 3: Global Competence 2-Time Management
and Ability to Prioritise
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Figure 4: Global Competence 3-Understanding the

launched the frugal science initiative,
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Source: https.://www.dei.ac.in

and to students in the rural and tribal areas served by
the Institute.

a) Besides the main campus in Dayalbagh, Agra,
which hosts a wide diversity of students from
across the country, the students also work actively
with students, mentors, and faculty at the 484+

centres spread worldwide.

b) DEI has partnered with premier institutions across
the country and on nearly all continents not only to
provide wide-ranging exposure to its students but
also to imbibe global best practices in its model of

education.

Many collaborative projects at DEI are those with
direct social relevance, so the students not only
build lifelong collaborative partnerships with
students from premier partnering institutions,
but participation in these projects fosters lifelong
friendships in society at large.

established in 2018, which facilitates
joint courses that link students from Canada, DEI,
and the Rajaborari tribal area in India.

Additionally, DEI students have participated
in exchange programs, research internships, and
cooperative training opportunities with esteemed
institutions such as Kiel University in Germany,
the University of Hong Kong, and the University
of Sydney. These partnerships not only enrich the
global experience of DEI students but also draw
international faculty for joint appointments and
teaching roles, thereby nurturing a dynamic and
diverse academic environment.

Skills of Problem-Solving, Critical Thinking, and
Creativity

One of the most essential skills of the 21%
century includes problem-solving, critical thinking,

Figure 5: Global Competence 4-Ability to Build, Sustain, and

Expand New Networks of People
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and creativity, which are vital for overcoming
obstacles through innovative solutions (Fig 6). The
foundation of all innovation in diversity, equity, and
inclusion (DEI) lies in the principle of achieving more
with fewer resources for the greatest benefit to the
largest number of people. Guided by this philosophy
and the Shavian ethos of “Why not?”, students are
encouraged to elevate their creativity and problem-
solving abilities to new levels.

The basic mantra is ‘Excellence but not at
the cost of relevance’ which ensures that students
develop problem-solving skills and critical thinking
to address real-world challenges. The institution
fosters active learning beyond conventional lectures
through seminars, group discussions, self-study,
and hands-on projects. Its outcome-based education
model emphasises higher-order thinking Skills
(HOTS) assessment and promotes entrepreneurship
as a core competency for innovation.

Additionally, ethical decision-making, social
sensibilities, and mental wellness are integrated
into academics to cultivate holistic development.
Experiential learning is encouraged through Labs
on Land projects, tinkering labs, and real-world
assignments like solar power system maintenance,
giving students firsthand exposure to practical
applications.

To enhance creativity and leadership, students
organise major events like the Open Day, gaining
project managementskills. DEI’s twenty-three B. Voc.
programs are indifferent emphasis skill development
with 60% practical training, supported by the Quantum
Jugaad Centre for entrepreneurship incubation. Co-
curricular activities, NSS volunteering, and rural

Figure 6: Global Competence 5- Skills of Problem-Solving,

Critical Thinking, and Creativity

internships allow students to engage with societal
issues and devise practical solutions.

The Centre for Knowledge Acquisition,
Retention, and Transformation under the Pandit
Madan Mohan Malaviya National Mission for
Teachers and Teaching employs innovative learning
techniques like brain-based learning, meditation, and
fine arts. Through these initiatives, DEI nurtures a
culture of problem-solving, creativity, and real-world
impact among students.

Stackable and Inclusive Learning Pathways

Education in Diversity, Equity, and Inclusion
(DEI) promotes an integrated approach to learning that
encompasses both vertical and horizontal pathways,
beginning from the pre-nursery stage. Vertical
learning allows students in the nursery to accumulate
knowledge through measurable credentials and
grades, thereby establishing a structured educational
framework. In parallel, horizontal learning within
DEI is characterised by its qualitative and varied
nature, commencing as early as three weeks of
age. During this formative period, children engage
in observational learning within environments
that closely resemble untouched nature, fostering
teamwork, resource sharing, and a connection to the
natural world.

As they progress to the nursery stage at
three years old, students participate in activities at
Children’s recreation centres, which are specifically
designed to nurture creativity, critical thinking,
collaboration, and curiosity. By the age offive, learners
are introduced to tailored activities across various
domains, including drawing, drama, music, and
languages. These sequential horizontal
learning experiences are illustrated in
Figure 7a. The interplay of vertical and

T NP ) horizontal learning pathways serves as
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to learning is summarised in Figures 7a Figure 7: Global Competence 6-Stackable and
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program are equipped with a foundational

level of digital literacy through courses focused on
Information and Communication Technology (ICT)
and practical experience with computers and tablets.
This initiative enhances each student’s capacity to
navigate diverse digital platforms, enabling them to
comprehend, evaluate, and engage in communication
effectively (Fig 8).

The Institute promotes and enables the use of
social media through the following avenues:

Video Conferencing

The utilisation of video conferencing by students
and faculty is prevalent for engaging with experts,
conducting meetings, and facilitating discussions
across various geographical locations. The
technology employed ranges from sophisticated
hardware-based systems such as Enterprise

Figure 7a: Vertical and Horizontal Stackable
Learning Pathways

Polycom to widely accessible platforms like
Google Meet.

YouTube & Online Learning

Platforms such as YouTube serve as valuable
resources forlectures, events,andthe dissemination
of knowledge. DEI has independently organised
a TED Talk and conducted sessions focused on
Textiles and Printing. Motivated students have
initiated their channels by addressing academic,
cultural, and social topics.

Blogs for Knowledge Sharing

DEI encourages the practice of blogging to
engage in discussions surrounding education
policy, quality, and values. The blog titled Sigma
Six Q-V Sustainability Model (http.//sigmasixq.
blogspot.com/) highlights DEI’s commitment
to sustainable practices. Students enhance their

Figure 7b: 360 Degree Transition Pathways
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writing abilities through participation in literary
events and guidance from faculty.

Digital Learning

Learning Management Systems (LMS) such
as Moodle and Sakai, in addition to DEI’s
proprietary platform (http://vp.dei.ac.in/), create
a comprehensive digital learning environment.
Features like instant messaging, video content, and
discussion forums facilitate effective knowledge
sharing. (http://deilms.dei.ac.in/deilms/).

Collaborative Platforms

Microsoft Kaizala: DEI collaborates with
Microsoft to implement Kaizala, enhancing the
organisation of events and communication.

Adobe Digital Disha

DEI partners with Adobe to provide educators
with digital resources such as Adobe Spark,
fostering innovative teaching methodologies.

Ability to Train or Coach Others

Coaching and training individuals represent
a significant strategy for reinforcing knowledge
acquisition, skill enhancement, and the attainment
of specific objectives. This practice is a fundamental
leadership quality that DEI actively promotes among
its students as part of their social responsibility.
Through organised programs, students acquire
practical teaching experience, mentorship roles, and
exposure to a variety of educational settings. For
example, students pursuing PG, Ph.D., and B.Ed.
degrees function as Teaching Assistants, receiving
stipends while aiding faculty in interdisciplinary
courses. Moreover, more than 300
students each year participate in

providing instruction to underprivileged learners
under the guidance of experienced mentors. The
UGC Remedial Coaching Scheme further promotes
peer coaching, enabling senior students to assist
juniors in difficult subjects. Vocational training also
plays a vital role, with students engaging in skill
development workshops aimed at rural women and
unemployed youth in areas such as soft toy and
apparel production (ATMA), dairy and agricultural
product processing (ADyNaM), and automobile
repair (AAM). Furthermore, students contribute
significantly to the upkeep of campus infrastructure,
including solar energy systems and surveillance
networks, while mentoring new recruits in these
areas. Through these initiatives, DEI fosters a
culture of peer mentoring and leadership, reinforcing
the belief that teaching others is one of the most
effective methods of learning.

Ability for Financial Forecasting

DEI underscores the importance of financial
forecasting as an essential competency, promoting
financial stability and resilience among its students
(Fig 10). The institute exemplifies this commitment
through its zero-inflation-based model and the
incorporation of financial planning into a variety
of programs. Students participate in the ‘Earn
While You Learn’ (EWYL) initiative and receive
subsidised meals and uniforms, which fosters the
development of budgeting skills. Programs such
as ‘Wealth from Waste’ encourage sustainability
and financial autonomy by facilitating the sale of
environmentally friendly products. Diploma and
vocational students acquire practical experience in

Figure 8: Global Competence 7-Ability to Use Social

Media to Benefit Business
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Figure 9:

Global Competence 8 -Ability to Train

or Coach Others
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budgeting, accounting, and cash flow management  ®
by supporting the administrative and accounting

departments.

Entrepreneurial initiatives, including student-
operated Micro and Nano Enterprises (ATMA

& ADYNAM), provide

insights

into business

management and financial planning. Engagement
with industries such as dairy, textiles, and food °
processing enhances students’ abilities in value
addition and financial risk assessment. Hands-on

training in costing, inventory management, and

cooperative banking equips students to tackle real-
world financial challenges. DEI’s interdisciplinary
curriculum integrates financial forecasting across e
various fields, enabling non-companied students to
enroll in finance courses. Furthermore, the inclusion

of behavioural finance principles aids students in °
managing uncertainties and applying their financial
acumen to broader societal and economic contexts. .

Ability to do Big Data Analysis

Big data analytics tries to
examine large amounts of data
to uncover hidden patterns and
make informed decisions. All the
real-world projects taken up by
DEI generate a large amount of
data. Like in the case of installing
and monitoring projects done
by students, here also Institute
provides  students  with  an
experiential learning opportunity in
data analysis (Fig 11).

Each project has a set
of students who are dedicated
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Figure 10: Global Competence 9 - Ability for Financial Forecasting
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Figure 11: Global Competence 10- Ability to do

Big Data Analysis
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iINFORMATION-cOMMUNICATION-nEURO-
cOGNITIVE (i-c-n-c-) TALL. Student learning

and performance profiles.

e 2G to 5G Technologies Laboratory. Technology

tracking.

e DEI Surveillance System. Extensive analysis
using video analytics, face recognition, and

archiving strategies.

e Community projects such as RFIDs for tagging
cows and buffalos, Pilgrim registration, and

vehicle tracking. Tracking data analytics.

e Library Automation & e-journal Services. Usage

patterns and student usage profiles.

e Smart Connected Vehicles. Navigation data for

control and analytics.

e Smart Agriculture. Monitoring of the health of

plants and soil with smart IOT devices.

e Smart Grid. Remote monitoring and control.

e Hole in the Wall Experiment.
Learner and Learning tracking.

e Telemedicine. Maintaining and

engagement of students, complemented by
both in-situ and ex-situ experiences. This
process ultimately fosters the emergence of
brand ambassadors, which can be outlined
as follows:

Brand Familiarization

From the beginning, students are
immersed in DEID’s extensive heritage,
core values, and guiding principles, which
are woven into their academic pursuits,
extracurricularactivities, and entrepreneurial
endeavours. This approach cultivates
a profound sense of community and a
dedication to socially impactful initiatives.

Brand Incubation

Through engagement in seminars, collaborative

discussions, literary contests, and partnerships with
industry, students enhance their communication and
leadership capabilities. Participation in events such as
Unnat Bharat Abhiyan, Swachh Pakhwada, National
Integration Day, and international student exchange
programs further equips them to embody and
advocate for DEI’s values. Connections with alumni
offer essential perspectives and career pathways.

Brand Ambassadors

Alumni serve as enduring advocates for DEI,

championing its distinctive educational framework

through networks,

corporate interactions, and

community projects. Their efforts play a crucial role
in attracting prospective students, fostering industry
collaborations, and amplifying DEI’s influence both
nationally and internationally.

Figure 12: Global Competence 11- Ability to Engage in Brand

Storytelling
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Narratives have the power to
captivate individuals and resonate
emotionally with audiences. The
effectiveness of brand storytelling is
rooted in the capacity to align concepts
with values, to balance quantity
with quality, and to link actions with
significance (Fig 12). At DEI, the
cultivation and implementation of brand
storytelling commence with a profound
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Figure 13: Eleven Global Competencies- Related Activities of DEI and the Most
Influencing Attributes Inculcated: A Compilation
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The capacity for ongoing brand storytelling
is cultivated through an awareness of the brand,
direct experiences with it, and participation in brand
narratives during their academic journey, as well as
through their subsequent status as alumni of DEI.

The results of this study are summarised in
Figure 13. It can be seen that the most influential
attributes nurtured by the top two preferred activities
of Dayalbagh Educational Institute for all eleven
global competencies, by using the descriptive
statistics, only above 80% the highest-scoring two
activities were selected and the three attributes of
each activity with the highest mean value above
4.00.

The outcomes revealed that DEI successfully
addresses the comprehensive physical, mental, and
spiritual needs of its learners while also fostering
the development of attributes and traits at a notably
younger age than typically recognised. These
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findings challenge and redefine the conventional
need-intensity framework of Maslow’s hierarchy in
the context of DEI’s educational model.
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Shripad Krishna Belvalkar: An Outstanding Indologist
of the Last Century— Part-I"

K Paddayya*

“Oh, No. I am not a lion in its den. I am only a busy
soldier in the anthill!”

(Altekar, 1957: xi)

It is in this humble and self-effacing way that
Professor S. K. Belvalkar described himself and
his scholarly work. By all standards, Belvalkar
was one of the truly outstanding Indologists of
the last century. His broad range of scholarship in
Sanskrit and Indological studies and the critical
approaches which he adopted in their pursuit won
worldwide acclaim. No less remarkable are his
leadership abilities in institution-making. Belvalkar
played a key role in the establishment of the Pune-
based Bhandarkar Oriental Research Institute in
1917 and the revival of the Deccan College as a
Postgraduate and Research Institute in 1939. A.S.
Altekar published an informative biographical
account of him in 1957 (Altekar, 1957). Belvalkar
passed away in 1967 at the ripe age of 87. On the
occasion of his first death anniversary, V.M. Bedekar
presented a detailed paper giving abstracts of most
of Belvalkar’s publications, but intriguingly, this
appeared in print 32 years later (Bedekar, 2000). It
is rather surprising that no general estimate of his
organisational abilities and invaluable contributions
to our understanding of ancient India has appeared
since then. The present essay is an attempt to capture
his rich and inspiring legacy and fill up the gap.

Belvalkar belonged to the Karhada Brahmin
lineage and was born at Narsobachi Wadi in
Kolhapur district of Maharashtra on 12 December,
1880. Having lost his mother in infancy, he was
brought up by his paternal aunt. He completed his
matriculation from Rajaram School in Kolhapur
in 1897 and passed the Intermediate examination
from Rajaram College in 1900. He received merit
scholarships at both middle and high school levels.
At the age of 16, he was married to a seven-year-
old girl.
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With the support of a Dakshina Fellowship
awarded by the government, Belvalkar soon joined
the Deccan College in Pune for higher education and
completed a B.A. degree in Sanskrit and English in
1902. His talents for language proficiency began to
flourish, and he won the Homji Cursetjee Dady prize
for his essay on a comparative study of the poetry of
Wordsworth and Shelley. He completed a Master’s
degree in Sanskrit and English in 1904 and obtained
a second Master’s degree in History and Politics
in 1905. Belvalkar then took a B. T. examination,
which fetched him the job of a teacher in the
Elphinstone High School in Bombay. After serving
there for a year, he returned to Pune and joined the
Deccan College in 1908 as the curator (assistant
professor) of the manuscripts library. His four-year
(1908 - 1912) curatorship of the manuscripts saw
multiple developments in his career. He worked on
a catalogue of about 600 manuscripts, which was
published later (Belvalkar, 1916). The familiarity
which he obtained with the Sanskrit grammar
manuscripts in the collection encouraged him to
prepare a comprehensive essay on this topic, which
won him the Viswanath Narayan Mandlik Gold
Medal of Bombay University for the year 1908.
This essay was later published as a monograph
(Belvalkar, 1915). Side by side, as encouraged by
his teachers Selby and Bain, who had sensed and
appreciated his interest in philosophy, Belvalkar
took a third Master’s degree in Greek and European
philosophy in 1910.

While serving at the Deccan College,
Belvalkar helped Professor J. H. Woods of Harvard
University , who was visiting Pune in connection
with his research on the Yogasutras. Impressed by
his diligence, Woods suggested that he co